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RESUMEN

El presente articulo de reflexion con enfoque cualitativo reconoce la importancia del conocimiento
como factor determinante en el estatus y la clasificacion social de los individuos; el saber y su
reconocimiento ha sido la herramienta que abre puertas de progreso y poder en diferentes culturas,
sin embargo, el auto reconocimiento exagerado del docente puede llevar a la arrogancia generando
actitudes negativas que inciden en el equipo docente y estudiantes. Este articulo busca determinar
como la arrogancia afecta negativamente el ambiente escolar entre pares y estudiantes ralentizando o
impidiendo un ambiente propicio que fomente la comprension y creacion de nuevo conocimiento;
logrando un alcance descriptivo reflexivo, se revisan diferentes documentos y se estudia como el
conocimiento egblatra y narcisista puede transformar al sujeto de conocimiento de ser un motor en
la promocion de saberes y cultura a una persona soberbia, presuntuosa y petulante; se hace una
revision documental donde el material informativo encontrado sumado a las opiniones del autor
basadas en experiencias buscan generar en los poseedores de conocimiento una profunda auto
reflexion critica que como efecto domind promueva cambios en el docente para evitar actitudes
nocivas frecuentes y evidentes que se han normalizado, actitudes y comportamientos dafiinos que han

sido aparentemente aceptadas en el ambiente educativo y por ello no se visibilizan.
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ABSTRACT:

This reflective article, developed with a qualitative approach, examines the importance of knowledge
as a determining factor in individuals' social status and classification. Knowledge and its recognition
have long been the tools that open doors to progress, prosperity, and power across most cultures and
societies. However, when teachers or academics display an exaggerated sense of self-recognition,
this can develop into arrogance, generating negative attitudes that affect both teaching staff and
students. This article therefore seeks to determine how arrogance negatively affects the school
environment among peers and students, slowing down or preventing the kind of environment
conducive to understanding and the creation of new knowledge. Adopting a reflective, descriptive
scope, various documents are reviewed, drawing on concepts from theorists and specialists, to
examine how knowledge rooted in egolatry and narcissism can transform the subject of knowledge—
someone who could otherwise be a driving force behind the promotion of learning, culture, and
wisdom—into a proud, presumptuous, petulant, and boastful individual. This documentary review,
combining the informative material gathered with the author's own opinions drawn from experience,
seeks to prompt a deep critical self-reflection among those who hold knowledge, one that, through a
domino effect, encourages teachers to move away from the frequent and evident harmful attitudes
that have become normalized—attitudes and behaviors that, having been seemingly accepted within

the educational environment, tend to go unnoticed.
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INTRODUCTION

Education is an activity that can be called an art, which is carried out by vocation, but it is also true
that it is a task that can be developed by all individuals who wish to guide and orient others. On
occasion, this is developed naturally and instinctively, which can be evidenced in the earliest forms
of teaching among human beings and/or in some animal species. The above is observed when one
speaks of the individual training process that parents carry out with their child in each of the teachings
and orientations aimed at formation and preparation for life. In the case of animals, it is evidenced in
the set of basic survival instructions that a mother gives to her young. As an example, one can mention
the case of the mother orangutan, who guides the learning of skills so that her young can survive in
the jungle, accompanying her offspring in basic preparations such as finding food and feeding until
the age of nine (SINC, 2021).

In both cases, prior and experience-based knowledge is shared by the one who teaches, where love is
the engine that drives the educational process, in which knowledge is shared in an instinctive manner
free of any petulant pride and/or arrogance. On the contrary, it is affection that guides the giving and
sharing of knowledge to help open paths in life. It is important to highlight that the connotation is
different when this educational process takes place within the school setting and from the role of the
teacher. It is important to specify that to exercise teaching, determining elements are necessary, where
vocation is the force that drives pedagogical action, and this must be full of sensitivity, knowledge,
didactics, and patience.

The teaching process supported by any of the methodologies must create a synergy that results in the
construction of experiences, concepts, and constructs to achieve meaningful learning that builds and
enriches comprehensive formation, projected toward the formation of capable, critical individuals,
sensitive to differences, empathetic, who with humility contribute to the construction of a society
where justice, equity, healthy coexistence, and respect are pillars of change for a new and better world
that cares for nature and protects life and peace. However, this contrasts with other situations that
arise in the educational and academic sphere, which are also part of a reality that cannot ignore or
disregard the negative attitudes of some teachers who, despite being academics and/or professors
distinguished by the extensive support of their degrees and intellectual achievements with brilliant
curricula, are overshadowed by attitudes of disrespect, contempt, and discrimination toward their
peers who have less education, where manifestations of arrogance call into question the value and
contribution of their knowledge for the construction of a society where one can live together, share,
and coexist in harmony with sensitivity, recognition, and understanding of the need for the
development of intellectual skills and qualities with the support of all, where collaborative work
contributes to the individual's growth without forgetting the human sense.

Discrimination due to knowledge arrogance is evidenced in interactions between teachers and
students, between teachers and teachers, not forgetting the relationship between teachers and
educational administrators; just as in some countries peasants or indigenous people are not considered
subjects of knowledge and are therefore discriminated against (Cruz, 2024). On the other hand, one
can speak of the racism of intelligence (Bourdieu, 1978) when in some latitudes the quality and
quantity of an individual's knowledge are not valued, recognized, or respected, simply because of
their place of origin. An example of this is the way in which Latin American professionals are viewed
in Europe and the United States, where they are relegated to secondary positions, thus perpetuating
yet another form of injustice and social inequality. Similarly, today there are attitudes, conducts, and
behaviors around the knowledge of professors, academics, and some teachers that can trigger
discrimination and injustice, since it is also possible to speak of the arrogance of knowledge, which,
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in the opinion of the author of this article, can occur when, in the praxis of teaching, possessing

degrees and knowledge inflates the ego and leads one to view the other as an inferior being, as
someone less worthy of respect, without recognition, with opinions of lesser value, thereby potentially
legitimizing greater inequalities through knowledge and education.

MATERIALS AND METHODS

This reflective document is elaborated with a qualitative approach, in a production that could be called
hybrid, integrating documentary review along with the opinions of the group of interviewed teachers,
where one can recognize primary education teachers, secondary education teachers, and university
professors, with educational levels ranging from bachelor's degrees in education, specializations,
master's degrees, doctoral candidates, to doctors in education, as well as the author's own opinion
based on experiences lived over more than three decades of teaching work, achieving a reflective
descriptive scope, relating different elements to the expressions of arrogance evidenced by some
teachers holding degrees that place them one step higher on the hierarchical scale of power or
knowledge compared to other subjects of knowledge who are not recognized but are discriminated
against and/or excluded for that reason. This article allows for the interpretation of the phenomenon
of arrogance and intellectual humility and generates a deep understanding of the implications of each
of these attitudes expressed within the collective.

The distance that separates humility and arrogance is short and depends on each individual's
interpretation and attitudes. They can be seen as two concepts located at each end of the same line;
they could be understood as the two poles of the same essence, where they differ in their intensity or
the focus of their objectives and the result achieved by the effects of one and the other. They become
different if viewed and framed from the perspective of the principles of Hermes Trismegistus, in his
work The Kybalion (1908): different degrees within the same polarity. Science, academia, and
humanity have known great sages, some arrogant and others humble, who through their ideas,
concepts, and new knowledge became famous references and starting points for creating and/or
sharing new opinions and knowledge.

However, it is not necessary to be famous, nor to be an erudite in a subject or field of knowledge; it
can appear not only in great postulates and complex theories but also in a simple idea, in a key word,
perhaps in the advice or guidance of a subject who, with their extensive experience, directs and
illustrates another with respect and genuine solidarity. Knowledge can be found in a simple
expression of nature, in a humble individual through a phrase, word, or advice; knowledge in itself
belongs to everyone and is for everyone, and understood in this way, intellectual humility is a quality
that Fajardo-Pascagaza (2024) proposes as indispensable in the field of knowledge, as it allows for
promoting learning in a climate of constructive dialogue, which gives value to one's own and others'
contributions, accepting autonomy on the part of the individual and recognizing their own limits.

On the other hand, intellectual arrogance deserves criticism for becoming a barrier that limits sensible,
enriching dialogue and restricts collaboration that can be offered among peers when one of them
considers themselves the owner of knowledge. The opportunity for the exchange of ideas and
concepts that give rise to new postulates, learning, ideas, hypotheses, and knowledge is lost. As
Masquijo, JJ. (2025) explains, it is important for the evolution of knowledge that the teacher, the
academic, or the professional within a self-reflective approach makes the decision to change their
opinion to advance. His analysis is based on the field of medicine, but it is equally applicable in the
field of education, since thinking more openly within the framework of intellectual flexibility releases
the tension of absolute truths that close the path to discussion and constructive participation.

However, the problem does not stop there; it is also normal to find academics and teachers who
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express false modesty, this being another way of attacking the expansion of knowledge when subjects

framed in this category put on the mask of humility and hide their arrogance or self-sufficiency, which
becomes evident in interactions. The most negative aspect of this condition is that it makes it difficult
for them to recognize and rectify their errors. The above could lead to a reflection on the need to
avoid and remove intellectual arrogance from the path of teaching so as not to break the
communication channel conducive to ideological interaction, the exchange and constructive
discussion of concepts and ideas that foster inclusive and constructive learning, thus preventing the
acquisition of new knowledge. On the other hand, it is valuable to see and understand intellectual
humility as a virtue in the dynamics of dialogue between fellow teachers, academics, and/or
professors, which allows for valuing the contributions of others in academic interaction, leading to
the recognition of new ideas and learning from relationships with peers who are also considered
subjects of knowledge as important as oneself.

RESULTS AND DISCUSSION
1. Narcissism

Some authors express that there are subjects in academia with the need to mark transcendence in a
highly competitive and mortal world, which leads them to develop and manifest selfishness,
psychopathy, Machiavellianism, but a marked narcissism stands out, which is expressed and
evidenced in today's society that promotes various but disguised forms of self-sufficiency and
individualism, stimulating and exacerbating narcissism and knowledge arrogance, which authors
such as Sainz (2007) criticize, considering that in the educational sphere this can be detrimental to
values such as empathy and solidarity, hindering connection in educational processes, fostering
dehumanization in the sector since creating an environment of competition and mistrust negatively
affects coexistence in school environments, where some educational actors may feel belittled or
discriminated against, leading them to a state of demotivation and emotional disconnection in
interaction, feeling the lack of empathy that forgets respect and solidarity.

One can speak of a destructive and dangerous relationship between narcissism and the arrogance of
scholars and academics, where the need to seek recognition and prestige is the engine that moves
emotions and stimulates anti-values, generating disconnection from other subjects in the
environment. With the above, one could daringly refer to the existence also of intellectual narcissism,
in which the teacher or academic overvalues their knowledge, admiring themselves and their
qualities, which in itself would not be a problem, but it becomes a complex situation when
exaggerated self-recognition leads the subject to view the other teacher or academic peer with less
value and a sense of inferiority. To complement what has already been mentioned, one can cite the
contributions of Sanguinetti (2025), who highlights how pride and arrogance are aspects that block
affective knowledge as a gentle and kind path in the search for truth, and as seen from the perspective
of Thomas Aquinas, he highlights that the proud and arrogant person refuses to support their
understanding in something outside themselves and to learn from others, fostering an exaggerated
self-perception of their qualities and a distorted one of reality, refusing support in others, limiting the
possibility of acquiring new knowledge.

There are teachers who consider themselves the sole possessors of true and universal knowledge, as
mentioned by Arias-Ortega et al. (2023), which leads them to deny values relative to the knowledge
of others, and at this point one can mention, for example, the richness of the ancestral knowledge of
indigenous groups (which coincides with what was previously mentioned by Cruz Vadillo), thus
materializing one of the many forms of exclusion and discrimination in educational and knowledge
environments, fostering blockage and stagnation of inclusive, intercultural, and healthy coexistence
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relationships that affect educational quality and student learning. On the other hand, in China, it is

possible to find hundreds of publications that, while important and interesting, are not cited or read
in the world and remain forgotten, sometimes motivated by different forms of regionalism and
discrimination by subjects of knowledge blinded by arrogance who belittle the production,
knowledge, and contributions of others to superimpose and exalt their own studies.

2. Meritocracy

The perception of superiority existing among successful people is evidenced not only in their own
sensation but is also supported by the way others perceive them, which can lead a subject of
knowledge to develop intellectual arrogance by considering themselves superior, understanding
knowledge as a result of their individual effort. It is here that meritocracy appears as another element
on the scene of knowledge, perhaps not as a negative element in the first instance, but its connotation
changes when it appears as the sole determining element in academic interaction, ignoring the
existing structural inequalities in society and its individuals, which cannot be considered a pure
system since it continuously fosters and reproduces social inequalities (Rujas J., 2021), leading to a
revaluation of the definition of merit and of those who are considered deserving, without taking into
account the equality of positions, forcing one to look from the perspective of justice and equity.

Outside this context, meritocracy can be misinterpreted and qualified as an element that perpetuates
inequalities by fostering the idea of superiority, whose attitude in the subject leads to the devaluation
of the experiences, knowledge, and capacities of others, promoting an exclusionary environment that
forgets the collaborative and equitable aspect. Duque (2020) criticizes competitive meritocracy for
stimulating arrogance in academics, arguing that in educational contexts, social inequalities and their
impact related to access to opportunities are ignored. On the other hand, he proposes a meritocracy
that does not give priority and relevance to individual success based on personal triumphs and
achievements, but rather values equity and collaboration; he also proposes a reflection that
reevaluates honoring democratic merit, which gives priority to the social context and not only to
individual achievements, with which coexistence between teachers and academics could be positively
impacted by stimulating mutual support and thus improving educational dynamics and teamwork.
The democratization of knowledge is impacted by arrogance, which, as Mena & Quiroz (2006)
mention, limits the active and adequate participation of students and/or teachers in processes,
affecting coexistence, learning, and interactions. They propose fostering dialogue, participation,
respect, and equity without the authoritarian imposition of knowledge; on the contrary, giving space
to the figure of the teacher as an autonomous and reflective knowledge holder who contributes to
human and social development as a reflection of their intellectual humility in a more empathetic and
supportive society.

Without being able to define meritocracy as negative, destructive, or harmful, it can have a positive
sense, be effective and just; it can and should be an element that brings balance to freedom, social
conditions, and healthy competition, fostering in each individual the development of their virtues and
qualities, which, added to those of others, enrich and improve the panorama of interaction between
teachers without contempt, without arrogance, with respect and recognition for differences in
everyone's knowledge. The problem of meritocracy lies in the interpretation and meaning given to it,
since meritocracy can be positive and constructive if value is given to merit, if the importance of
the right of conscience is recognized, which assists each subject in being one step ahead, granted to
those who fulfill their responsibilities with diligence.

3. Arrogance & Confidence

People who feel pride in their achievements, their accomplishments, and the breadth of their

71



REVISTA UNIVERSIDAD DE GUAYAQUIL Vol. 140 No. 2 - 2026 (Julio-Diciembre)
ISSN: 2477-913X e-ISSN: 2806-5751

UNIVERSIDAD DE

GUAYAQUIL
knowledge enjoy them with satisfaction, with respect for themselves and for everyone. They are

people who know what they do, who speak kindly, and are usually specialists in an area of knowledge
or a specific profession. They are respectful by valuing interactions with their peers, controlling their
sensations and emotions without becoming excessive in self-recognition. They can be defined as
humble people with much knowledge who share their knowledge cordially with those who need it.
They are empathetic and careful not to cross the thin line that leads them to petulant pride. With these
two words, another category of people is highlighted—those who end up in arrogance, often believing
or considering themselves possessors of vast and broad knowledge that makes them superior to
others. However, it is possible to find that these subjects try to hide insecurities, emotional voids, and
lack of knowledge with such attitudes. Deep down, they know they have not developed all the
necessary capacities, and one can presume that boasting is a defense mechanism.

One could infer that arrogance arises from the insecurities of those who manifest it, and their haughty
attitudes may be a consequence of some childhood trauma. Gonzalez (2023) considers that arrogant
people do not exercise adequate control over their emotions and allow unkind and inappropriate
attitudes to surface, as they always seek to present a good image, forgetting to be, in essence, a good
person. Arrogance leads the individual to demonstrate at all costs that they are the best, and in this
way, they can trample over others, evidencing one of the many forms of violence. Proud people are
aware of who they are, know themselves, and work on their own growth; they know how to find
solutions to difficulties, control their vocabulary and emotions, while in others, arrogance arises from
ignorance disguised as vast knowledge, and with it, respect for others diminishes.

The above affects teamwork dynamics and trust among members of a teaching group, where
interactions should be framed in mutual respect and reflection, preventing the lack of humility in
teachers and academics from deepening the crisis of values in society and education, affecting
communities that demand change, given the need for teachers to be pioneers in fostering values and
the recognition of their limitations. Diaz-Rubio (2023) mentions that on occasion, the teacher feels
threatened by a colleague who possesses updated knowledge, generating confusion, misinformation,
and tense situations with little collaboration, affecting trust and coexistence. In response to this, it is
worth mentioning that this is not a problem exclusive to teachers; it also manifests among students,
where the knowledge holder belittles the one with less knowledge and not only treats them with
arrogance but exceeds the limit of respect to exclusion and discrimination, affecting coexistence, now
with other actors.

In recent UNESCO (2023) studies, the existing gap between knowledge subjects and the entry of new
technologies is mentioned, where in addition to social class, geographic location, age, and sex,
technology influences the awakening of the sense of superiority, causing expressions of arrogance
due to possessing greater knowledge in a specific field of knowledge. However, the effort of the UN
and UNESCO is to promote the approach of "constructive pride,” where humility stimulates lifelong
learning based on collaboration and thus rejects or minimizes the arrogance of knowledge that
becomes a barrier to the development of educational and training processes.

Currently, when life is mediated by technology, the field of knowledge sees it as an important tool in
the era of artificial intelligence and its rise, as Bilbao (2023) mentions. It greatly helps to continue
creating, sharing, and developing new knowledge at a dizzying pace, but just as it favors, it is also
very close to being harmful by generating a crisis in scientific publication, where Al leads to the path
of easy work and fraud when used to immediately produce large productions lacking originality and
ethics, then the collaborative work of science, the effort, or the authorship of all those who participate
in research with humility and altruism is not recognized.
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Therefore, it is interesting to clarify that humility can be understood as the teacher's ability to

recognize their weaknesses, limitations, and accept that they can learn from others, admit their
mistakes, improve their pedagogical practice, and value others' opinions, stimulating positive
conditions for collaboration in a friendly and democratic climate. Meanwhile, pride in the educational
sphere indicates the satisfaction felt for a job well done, leading students to achieve their goals in a
good relationship with their peers and the joy of seeing the positive impact of their actions in their
environment, where pride becomes energy that drives them to continue improving and creates
teamwork; its excess is harmful and can lead the teacher to arrogance, a term that refers to the attitude
and feeling of superiority with which fellow teachers or students are rejected and belittled,
characterized by focusing on oneself and one's knowledge, being unreceptive and unreflective toward
others' opinions, which makes learning and collaborative work at all levels difficult.

Regarding pedagogical interaction between teachers, Ocampo (2008) comments on how Freire
recognizes and gives the character of being basic to mutual respect in the academic setting, since
knowledge without vocation, without sensitivity, and without respect leads the teacher to be a mere
manager of the "banking education” he criticizes, where the teacher only deposits knowledge into the
student in an authoritarian manner. On the contrary, he proposes an educational relationship based on
dialogue so that the teacher becomes a facilitator of learning for students and colleagues, where they
share and build knowledge collectively through critical reflection and epistemic dialogue, placing
humility in the academic setting as a sign of courage and confidence in the teacher to recognize the
wisdom of others and their capacity to transform collective reality.

In the educational context, the development of key virtues such as empathy, humility, and justice
leads to the recognition of the limits of the teacher's knowledge, making them receptive to valuing
the knowledge of others, learning from them and their realities. Thus, Rodriguez (2014) mentions
Adela Cortina when highlighting the importance of active listening and dialogue as important
elements for pedagogical and ethical relationships that are supported by the basis of meaningful
learning and mutual respect, since knowledge without an ethics to guide it can lead to professional
corruption. Likewise, for Cortina, the exercise of knowledge must be linked to the exercise of values
and the ethics of cordial reason; where she emphasizes the need for teachers to be consistent between
their discourses and their actions, from which one can deduce that knowledge arrogance is ethically
unacceptable, since knowledge should lead the individual to be a better person and not someone who
discriminates against and excludes their colleagues and students. Ethics and knowledge are not based
solely on rational argumentation but highlight the importance of the affective dimension and empathy.

The above can be reaffirmed by highlighting the words of Dr. Susana M. Vidal, former President of
UNESCO's Bioethics Commission, who mentions and highlights how important bioethics can be in
education, which, when applied to the field of knowledge, can positively influence reducing or
minimizing expressions of arrogance and fostering a more humanistic environment, where values that
recognize the greatness of all the subjects who are protagonists in the field of knowledge and in
society are weighted, in her phrase: The task will be the construction of a democratic environment
that favors respect for diversity and plurality and where interaction is given by dialogue and
tolerance (Vidal, 2012, 21), which the author of this article interprets as meaning that differences in
concepts, ideas, and knowledge in a group of teachers, academics, and/or students are very valuable
if viewed through the lens of respect and empathy.

Recognizing that knowledge arrogance and intellectual humility affect coexistence in schools and
academic communities, it is important to look from another perspective, as mentioned by Carvajal
(2016) on the concepts of Cortina and Nussbaum about the need for bioethical education in Latin
America that goes beyond an education of knowledge and makes the leap to an education of skills,
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knowledge, and competencies that forge the construction of a better citizen, which, in the author's

opinion, is applicable to all countries in the world, where arrogant attitudes and decisions of leaders
blinded by petulant pride can escalate to another level of decisions and in multiple ways impact
peoples and nations, where they impose their wishes on political, social, and economic issues in which
money is above ethical and human value, giving priority to the selfish satisfaction of their interests
in search of personal benefit above all else.

For more than a century, psychology has conducted studies on human evil and intelligence; only after
various highly structured tests, examinations, and analyses, a so-called Factor D emerged as a
consequence of these studies. This consists of the tendency or habit of human beings to place their
interests, desires, and personal needs above other people or any other condition. It is composed of
nine traits that integrate into a dark personality that ignores the rights of others and seeks personal
benefit at all times (Gonzélez, 2022). People with high Factor D habitually lie, manipulate, and cheat
in pursuit of their interests and justify their behavior with cognitive distortions and/or beliefs such as
that they are superior to others, showing lack of empathy, insensitivity, lack of consideration for their
peers and colleagues; they manipulate, are selfish, and overvalue their concepts, ideas, knowledge,
and their usefulness, which in teachers, academics, and doctors or researchers undermines the
importance of the contribution or richness that their knowledge can provide.

On the other hand, one can infer that the impact of Factor D touches various aspects of individuals'
lives, thus impacting their interpersonal relationships, the tendency to manifest antisocial conduct and
behaviors, generating difficulties in interactions at work, and it can be interpreted that also in
academic life, it hinders collaborative work due to the tendency to seek personal benefit, trampling
over everything, ignoring others, causing them harm, or classifying their peers as not very useful to
achieve their objectives, championing cognitive justifications to disguise or avoid guilt and remorse,
as expressed by (Moshagen, 2018) and their research team when they describe that Factor D brings
together human evil and the tendency to place one's own interests above others, thus affecting or
hindering proper teamwork.

The above leads to reflection on the importance of placing that dose of love in the task—Ilove for the
other and love for the bond that fosters such interactions, as is knowledge, which should be reflected
in the harmony of horizontal dialogue between peers or with students, relationships in which
knowledge, experience, and wisdom do not foster division into levels or hierarchies but rather are
present in collective and collaborative intellectual growth, which can be deduced from the words
expressed by (Freire, 1978a) in his book Pedagogy of the Oppressed: On the other hand, there is no
dialogue if there is no humility. The pronouncement of the world, with which men constantly recreate
it, cannot be an arrogant act. Ideas and concepts that, despite the passage of time, always remain
valid due to their depth and meaning; however, they seem to be forgotten in some teachers and
academics in whom other attitudes overshadow humility.

4. Interdisciplinarity and Intellectual Modesty

These two terms and their meaning can be linked in the academic, scientific, and philosophical setting
in relation to intellectual modesty and its opposite, highlighting that when one acts in the academic
sphere stripped of all arrogance, one recognizes one's own limits, making it possible to rely on
teamwork and continue the construction of knowledge in different fields where disciplinary plurality
opens new paths to understand and accept the significant contributions of all in the search for
solutions to real social problems, since distinguishing the attributes of another peer as a subject of
knowledge is definitive for the establishment and strengthening of interdisciplinary dialogue between
individuals in scientific and/or philosophical knowledge to build a broader, more complete, and
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specialized framework of knowledge than the preceding one. The message of Pérez Garcia et al.

(2023) highlights the importance of assuming intellectual humility as a fundamental value to foster
authentic, original, sensitive, and transformative education that serves as a stepping stone to
meaningful knowledge, avoiding superficiality and egocentrism, which does not lead only to the
accumulation of meaningless information but rather directs efforts toward the discovery and approach
of new perspectives of knowledge, which does not limit the complexity and depth of creations and
learning from the perspective of the various areas of knowledge and research—a pedagogy inspired
by Taoism, where value is given to modesty and emptiness to give rise to transformative knowledge
that guarantees its authenticity. With the above, the importance of understanding that interactions
between different disciplines or subjects of knowledge generate new logics, concepts, and knowledge
from specialties that allow complementing concepts and exchanging experiences (see Figure 1) is
highlighted.

Figure 1:

Comparative table: Knowledge arrogance and intellectual modesty. Own elaboration.

Aparta al individuo de la
pretencion del dominio del
Produce ceguera intelectual conocimiento

Genera un mal ambiente entre
pares

Reconoce las potencialidades y
sus limites

Afecta el buen ambiente de las
interacciones personales

Entiende que no se llega al
conocimiento absoluto

Ve posible la construccion
de conocimiento a traves
del trabajo colaborativo

ancia
el
onocimiento

/ Fomenta y permite didlogos gue

rectifiquen, corrijan acciones y
desiciones equivocadas

Arro

Modestia
intelectual

Opaca y estruye la imagen
del docente o académico

Engafia con una falsa modestia
y la egolatria intelectual

Abre la mente hacia una actitud
Se apoya en la autosuficiencia sabia gque invita a reconocer las
ideas de los ofros

Acepta los errores propios y

Destruye el trabgjo en equipo evita la sobervia intelectual

Knowledge arrogance prevents marveling at the knowledge of another human being who seeks truth,
who uses the openness of their mind to visualize a new reality from valuable prior knowledge,
accepting and recognizing that one does not possess all knowledge, but rather needs to know more,
to delve deeper, respecting truth without forgetting that human knowledge is achieved and built from
the simplest, leading one to recall the famous phrase of Socrates: "I only know that I know
nothing"” and as expressed by (Fajardo-Pascagaza, 2024) p.p. 198, What characterizes the wise
person is the awareness of their ignorance, which is not about denying knowledge or not accepting
one's own imperfection, it is about being aware of one's own errors and that one can be wrong at
any time. The above could be interpreted as a reference to Socratic thought, who considered that
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admitting one's own ignorance was a gesture of intellectual humility that at the same time shows paths

open to new ideas, beliefs, and concepts.

He also saw arrogance as an obstacle in the search for truth or new possibilities, becoming a key
element that blocks opportunities to learn and question. From Socrates' point of view, the good
teacher does not use their knowledge to impose it in an authoritarian or arbitrary manner but rather
becomes a guide for their students or fellow teachers, leading them to develop their own learning and
critical thinking that will be necessary to give continuity to learning and knowledge through
interactions framed in the humility of that teacher or professor who bases their praxis on constructive
dialogue and critical reflection, where empathy and simplicity in sharing knowledge are the true
essence of wisdom, evidenced not in the accumulation of knowledge but as an essential virtue for
learning, thus nullifying the obstacle that arrogance represents in the academic environment.

As mentioned in previous paragraphs, knowledge arrogance has a negative impact on collaborative
work, on the organization or assembly of true work teams, since these are not compatible with
attitudes that deteriorate clear, objective, and constructive communication. True teams are based on
respectful and honest coexistence, where interactions and dialogues are supported by recognizing the
importance and value of everyone's contributions. On the contrary, when intellectual modesty is
placed as a principle of social and academic relations in groups of teachers, students, and/or teachers
and students, the effect is highly positive, since the knowledge of some is enhanced and promoted as
raw material for the construction and creation of others.

Another form of arrogance in academia is evidenced by the incomprehension of women's identity in
recognition of the quality, promotion, and acceptance of their intellectual work, as evidenced by
Hurtado (2026), who highlights that the importance, value, and complexity of women's thoughts and
capacities are ignored, leading to a critique of the still-present androcentrism and a rejection of those
currents that delegitimize female voices. On the contrary, it is necessary to propose and foster
a feminist epistemology that makes visible the productions and contributions of female teachers and
students, promoting an education with more inclusive and critical interactions that link emotional,
gender, and social dimensions in the academic sphere.

It is important to bear in mind that in the academic sphere, coexistence is present in work teams and
is the result of the sum of actions, contributions, and habits of all the subjects involved, where each
from their position contributes to that collective construction with their attitudes and expressions,
where academic dialogues between knowledge actors build an amalgam of ideas, knowledge, and
concepts of their own or acquired that make the academic environment great, strengthening respect,
well-being, and knowledge. However, this ideal framework is affected when pedantry—understood
as the quality or behavior of that person who ostentatiously displays their knowledge and flaunts it in
an annoying manner on occasion—is present in the interpersonal relations of the work group,
discomforting their peers with the use of complicated, highly technical language unnecessarily and
sometimes with very refined or sophisticated vocabulary on the part of one or several knowledge
holders.

The above affects, through their behavior and attitudes, the harmony, individual and group peace,
emotional tranquility, and mental health of the work team, producing a negative impact as a
consequence of their arrogance and lack of humility. Therefore, Mena, M. & Huneeus, M. (2017)
formulate a critique of arrogance among fellow teachers, where the contributions of some are exalted
and the concepts of others are minimized, thus affecting the inclusive process and hindering learning.
However, they believe that school coexistence can be positively impacted when respectful dialogue
and open recognition of different points of view are stimulated, and from this horizon, new knowledge
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is constructed, transforming relationships and social realities. By presuming knowledge in an

exaggeratedly pretentious manner, pedantry leads to rejection of teachers and professors by those
around them, as they display this attitude of superiority.

Petulant pride becomes another negative element in the interactions of educational actors and
characterizes people with expressions of vanity and arrogance who consider themselves superior to
others because of their knowledge, this being an inadmissible behavior. On the contrary, their bonds
should be characterized by intellectual humility. These subjects tend to manifest arrogance, petulant
pride, and/or pedantry in their connections, since some of them seem to be dazzled by the amount of
information in their knowledge and choose to show off with an air of self-sufficiency before their
peers and/or those around them, showing contempt for the being and knowledge of the other,
negatively affecting coexistence.

In relation to this, Navarro Fuentes (2022) criticizes how arrogance blocks coexistence and the flow
of knowledge among teachers, losing an immense opportunity to share knowledge, and at the same
time proposes minimizing epistemic disagreements through the respectful appreciation of the
different perspectives and conceptual positions of teachers and, in other cases, of students. For its
part, humility has been recognized through the centuries as a necessary and important virtue in
academia to enrich the dialogue of knowledge and the production of knowledge, avoiding the
generation of conflicts that socio-emotionally affect other teachers. However, it is important to
mention that this has nothing to do with the amount of knowledge or the multiplicity of knowledge
of the teacher or professor; it has to do with one's own attitude, with that dark trait of personality that,
as some psychologists describe, obeys a specific way of manifesting one's behavior, and it is one's
own decision.

Having a lot of knowledge is not a bad symptom; what is bad may be the inappropriate use of it and,
on the contrary, belittling other subjects of knowledge, not fostering or stimulating the creation or
dissemination of more and new knowledge. Then the question arises: Why arrogance in
people? From the point of view of psychology, in response to this question, it can be mentioned that
on occasion it presents itself as a form of defense, looking down on others and as self-protection
behind which the individual shields themselves to hide their insecurities and fragility in self-esteem,
appearing confident and in control because they themselves fear being controlled, thus exhibiting a
superiority that does not exist, and when affected with wounded ego, they tend to react haughtily,
without recognizing or realizing that their actions, added to the lack of empathy in their behavior,
negatively impact others. Teachers, academics, or professors who express knowledge arrogance
constantly boast about their achievements, do not accept their mistakes, act stubbornly, do not listen
to their interlocutor, almost always consider themselves right, and believe they are the owners of the
truth.

CONCLUSIONS

Education and the transmission of knowledge through time, generations, people, and species is a
natural, almost instinctive vocational process in which sensitivity, respect for oneself, for others, and
for their knowledge within a context play a relevant role in the educational process, where the subject
of knowledge values the knowledge they possess as a treasure for themselves and for the community,
accepts the limits of their own knowledge, and recognizes the gaps and flaws that accompany them,
confirming that they are a being under construction.

Discrimination and exclusion from knowledge and wisdom is a scourge that is not only evident
toward indigenous cultures, Afro-descendants, and peasants but is frequently present among teachers,
professors, and professionals from different fields of knowledge, where one subject considers
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themselves of greater value or more important than another because of the number of degrees they

possess, forgetting that there is no absolute knowledge and that there is always much left to learn.

Arrogance in the teacher can negatively affect the dynamics of teamwork in educational institutions
and trust among members of the teaching staff, where on the contrary, it is expected that through
collaborative work, reflections, contributions, and solutions are collective, always promoting mutual
respect and recognition; this should also be present in interactions with students, to whom a climate
of kindness and trust should be offered to facilitate their learning process.

In the author's opinion, there is an urgent need for critical reflection by some professors and teachers
about their attitude toward others that leads them to take autonomous actions to remedy the
communicative and collaborative work fractures that their arrogance can generate in academic peers,
teachers, and students who develop disinterest and disconnection with academic processes. As
Cortina (2016) said, educators must adopt postures of intellectual humility and openness, stimulating
and participating in dialogues of respect for different points of view.

By reducing arrogance in teachers, professors, and academics, an environment of respect and
collaboration is promoted that positively affects coexistence by allowing an educational approach
based on reflective and critical dialogue, equity, and the active participation of fellow teachers or
students, which will favorably impact the interest in sharing knowledge and, parallel to this, the subtle
traces of intellectual abuse would decrease, improving socio-emotional conditions in the educational
community.

From every point of view, knowledge arrogance is harmful in the educational environment, since it
affects from the planning and development of programs and activities within teaching teams to
reaching students. On the contrary, it is urgent to bring intellectual modesty to the scene, promoting
an environment of respect, recognition, and appreciation, evidencing a more inclusive, less
hierarchical school culture, without violence or discrimination due to the amount of knowledge,
studies, and/or degrees one may possess.

When referring to knowledge arrogance, one can use the analogy of the "tongue," which can be used
to say motivating words, to seduce or to console, but with the same "tongue" one can offend, insult,
or verbally hurt. Another example is that of Al, which can be used as a tool or aid in education, at
work, to facilitate and expedite constructive processes, but misused, it is used to deceive, defraud,
and falsify. In the case of knowledge, teachers, academics, and professors can use it to educate, invite
learning, stimulate personal and intellectual growth, but with arrogance, it can be used to humiliate,
assault, and cause mental, emotional, and psychological harm.

Many teachers who consider themselves the sole possessors of "universally true knowledge" (Arias
et al., 2023) develop in people and in the world of knowledge expressions of arrogance that may be
the simple way to hide insecurities, preventing genuine, respectful, collaborative, empathetic, and
sincere interpersonal or group relationships, thus trying to cover the emotional fragility present.

One can speak of false modesty in intellectuals, teachers, and professors who, with their attitudes,
end up affecting the work and academic environment. However, it is also necessary to highlight the
positive influence exerted by other teachers who operate with true intellectual humility,
becoming "inspiring people"” who, with their knowledge, stimulate, motivate, and foster in their peers
and students an interest in researching, creating, and contributing to the construction of new
knowledge, thus enriching teamwork and/or collaborative work.
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